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 Perception in this study focused on the implementation of 
curriculum 2013 in English subjects. This research objective were to 
find out perceptions about the English teachers’ implementation, 
strength, and weakness about the implementation of curriculum 
2013.This research employed descriptive qualitative research by 
using the interview, observation, and documentation as a technique 
for collecting the data. Source and methodology triangulation were 
used to obtain the data from different sources with different methods. 
The subjects were five English teachers of MAN 1 and SMA 
Muhammadiyah 2 Bandar Lampung. This research used thematic 
analysis to analyze the data that had been collected. Based on the 
result  of the study, the data showed that  
 1) Curriculum 2013 had been well implemented and given 
many benefits for students and teachers. Furthermore curriculum 
2013 was complicated with the existence of core competencies that 
assessed students from all aspects, namely attitude, knowledge, and 
skill but English teachers’ also think it was a good thing because it 
was more specific. However, there were still shortcomings felt by 
English teachers’ as still not perfect in implementing student-
centered. 2) Two strengths found in this research were; stimulating 
students' activeness and curriculum 2013 emphasized on character 
education. These advantages certainly had a very positive effect on 
students and teachers. However, the 2013 curriculum also had several 
weaknesses, including; a time limit, time management, and 
unreadiness of students. 
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A. Title Affirmation 
   The researcher feels the desire to describe this thesis as a 
preliminary step in comprehending the title of this thesis and to 
prevent misunderstanding. 
   Perception is responses that are given directly or indirectly by 
getting information from the respondent. In this study, This research 
examines, the object that will be asked about their perception was the  
English Teachers’. The total of participants was five English teachers’ 
at MAN 1 and SMA Muhammadiyah 2 Bandar Lampung. 
 Implementation refers to the process of putting into action any 
plan or technique for doing something or any design, concept, 
standard, and policy for doing anything. The term implementation 
cannot exist independently, but it is influenced by the following 
object, that is the curriculum. In this study, implementation refers to 
the process of applying the study's subject to the expected results. 
  A curriculum is a set of principles and procedures for developing, 
implementing, evaluating, and managing an educational program. 
  The curriculum of 2013 is a curriculum that can educate future 
competency, communication skills, ability to think clearly and 
critically, the ability to consider the moral aspects of a problem. The 
curriculum 2013 is the target of this study or the measuring factor for 
performing in this research. 
  MAN 1 and SMA Muhammadiyah 2 Bandar LAMPUNG 
reffered to this reserach is a senior high school located in Bandar  
Lampung, MAN 1 located in Sukarame and SMA Muhammadiyah 2 
located in Kedaton, Bandar Lampung. 
The researcher means by the title of the research about English 
Teachers’ Perception on the Implementation of Curriculum 2013 





research focuses to find out about English teachers’ perception of the 
implementation of the Curriculum 2013. 
 
B. Background of the Research 
     A curriculum is an essential tool for the success of Education 
Without a well-designed curriculum, it will be challenging to achieve 
the desired educational goals and objectives. According to Republic of 
Indonesia state no. 20, In Indonesia, curriculum refers to the 
preparation and organization of educational goals, content, and 
learning resources to serve as a guideline for educational activities that 
aimed at achieving a certain educational goal.
1
 The curriculum is such 
topic that should be prioritized in order to raise the educational 
system's quality. Thus, the success of Education depends on the 
curriculum applied. Additionally, the curriculum is established with 
the main purpose of guiding educators in determining which 
components to teach or study in order to realize the learning process's 
aims and teaching targets. As a result, the Indonesian government is 
focusing on building an excellent curriculum formula for maintaining 
the quality of education.  
    As claimed by Braslsavky, the term 'curriculum' was initially being 
related to the concept of the course of studies followed by a student in 
a teaching institution.
2
 The term educational plan alludes to the current 
agreement between society, the state, and instructive experts 
concerning the informative encounters that students ought to go 
through during a specific period of their lives. It indicates as 
curriculum is important in the educational area and serves as the 
academic basis when it comes to teaching and learning in institutions. 
In the history of Education, Indonesia has experienced several changes 
and improvements in the curriculum with definite goals to adjust to 
the development and progress of the times so that their achievement is 
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2Cecilia Braslavsky  and the curriculum , Reflections on a Lifelong Journey in 





maximum the result. Between 1947 and 2013, Indonesia's curriculum 
saw significant changes. Currently, the new curriculum, dubbed 
curriculum 2013, debuts in the middle of 2013. It supersedes the prior 
curriculum, the School-Based Curriculum (affectionately known as 
'KTSP'), which was in use in Indonesia for six years. According to 
Kemendikmud, the distinctions between the 2013 curriculum and 
prior curricula are in the concept of the curriculum, the books or 




    As mentioned in Hasan, the 2013 curriculum emphasizes a 




 Additionally, the books or materials 
contained thematic themes. Students are expected to be more taking 
an active role in the learning process than they were in the prior 
curriculum, which was teacher-centered. The teacher may employ 
authentic assessment to reflect students' learning desire for learning, 
attitudes toward learning, and performance on instructional-classroom 
tasks based on Aji.
5
 In the beginning, the presence of the 2013 
curriculum received a lot of attention and responses from several 
groups and was expected to bring turmoil to the renewal curriculum in 
Education in Indonesia. However, there are various problems 
encountered during the process of implementation curriculum 2013. 
    As According Lianawati, the Teacher has various challenges, 
involving preparation for the learning process, a lack of suitable 
infrastructure, and an absence of socialization in the government 
curriculum. Furthermore, the challenges will vary depending on the 
willingness of implementers to consider the curriculum as a guide for 
                                                          
3
Paparan Wakil Menteri Pendidikan dan Kebudayaan R.I Bidang Pendidikan. 
Konsep dan implementasi kurikulum. (Jakarta : kementrian pendidikan dan 
kebudayaan 2014), p. 26 
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 Hasan, S.H,History Education in Curriculum 2013: A New Approach to 
Teaching History.(HISTORIA: International Journal of History Education, 2013),p. 
163-178 
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the process of learning.
6
 It may be inferred that, no matter how well 
the curriculum is implemented, the success of the program is 
dependent on the preparedness of the teachers’ to apply it. As a result, 
the Teacher should be well trained in using the curriculum of 2013. 
      Based on the interview in preliminary research on Man 1 and SMA 
Muhammadiyah 2 Bandar Lampung, firstly is the interviewing the 
English Teacher in MAN 1 Bandar Lampung, and one of the Teachers 
there said that the curriculum 2013 was good. However, the 
implementation still lacking because students were not active in the 
learning process because of limited time. Also, English teaching time 
is limited time so it makes the learning process in implementing 
curriculum 2013 not going well so the students are not active in the 
teaching and learning process in the classroom.  
      Secondly is the interviewing the English Teacher in SMA 
Muhammadiyah 2 Bandar Lampung and one of the Teachers there 
said that curriculum 2013 went well in SMA Muhammadiyah 2 
Bandar Lampung because of adequate facilities but the English 
Teacher found the problems in implementing curriculum 2013 in 
assessment, she said that assessment is a little complicated and 
requires a significant amount of time and also she said that curriculum 
2013 in the English subject is limited time, making it difficult for the 
Teacher to convey the material according to the curriculum 2013. 
      So we can conclude that the implementation of the 2013 
curriculum in its performance there are still shortcomings both in 
terms of  planning and learning so that it is the responsibility of the 
Teacher to be able to master it all for the sake of smoothness and 
success in teaching because no matter how successful the curriculum 
is, it always comes back to the teacher. According to Rizal, teachers 
have an essential role in educating students about various forms of 
science, ranging from showing good examples, teaching them to 
recognize letters, counting, and interacting with others to guiding 
them to understand and analyze each field of science, all those 
                                                          
6
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activities involved the excellent implementation of the curriculum.
7
 
The Teacher, in some way, contributed to the achievement of the 2013 
curriculum. Nonetheless, they contribute to the support of the 2013 
curriculum by providing their perception or opinion on the 
effectiveness of the implemented curriculum in the learning process. 
In summary, teachers' perceptions should be more concerned because 
it will influence implementing a new curriculum. Therefore, This 
research was carried out to find out about English teachers’ perception 
of the 2013 curriculum in terms of implementation, strengths, and 
weaknesses 
 
C. Focus and Sub Focus of the Research  
Based upon the context of the concerns described above, this 
research focus to find out the extent to which English teachers’ 
perception on the implementation of curriculum 2013. The Subject of 
this study was the English Teachers’ in MAN 1 and SMA 
Muhammadiyah 2 Bandar Lampung who had dedicated themselves to 
implementing curriculum 2013.  
The sub-focus of this research is perceptions of English teachers 
in implementation curriculum 2013 with the scope of implementation 
of students centered, perceptions on the training of curriculum 2013, 
perceptions in preparing the lesson plan, perceptions in terms of  3 
assessment, namely attitude, knowledge, and skills and also their 
perceptions about strengths and weaknesses on the implementation of 
curriculum 2013.  
 
D. Identification of the Research 
The following issues have been identified as a result of the study 
described above: 
1. The English Teachers’ has implemented curriculum 2013, but 
the result has not been maximized 
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2. The English Teachers’ have difficulties implementing 
curriculum 2013 because of limited time, so the students are 
not involved in the learning and teaching process. 
 
E. Formulation of the Problem 
1. How is the English teacher perceptions on the implementation 
of the curriculum 2013 at MAN 1 and SMA Muhammadiyah 
2 Bandar Lampung?  
2. What are the strengths and weaknesses of the implementation 
of the curriculum 2013 at MAN 1  and SMA Muhammadiyah 
2 Bandar Lampung? 
 
F. Objectives of the Research  
   The following is the purpose of this study, based on the above-
mentioned statement of the problem : 
1. To find out how English teachers perception the 
implementation of the curriculum 2013 at MAN 1 
and SMA Muhammadiyah 2 Bandar Lampung. 
2. To find out the strengths and weaknesses of the 
implementation of curriculum 2013 at MAN 1 and 
SMA Muhammadiyah 2 Bandar Lampung 
 
G. Uses of the Research 
 Results of the study, it is hoped, will be valuable both theoretically 
and practically. Examples include: 
1. Theoretically 
 Theoretical means that research results can be useful for 
developing science. The theoretical benefit of this research 
was to increase references in the field of education, especially 
in knowing the influence of teacher perception about the 





2. Practically  
  In practical terms this research can be useful as follow : 
a.  English teachers in MAN 1 and SMA Muhammadiyah 2 
Bandar Lampung 
The English teacher can see how the 2013 curriculum 
strengthens students' personality and values. 
b. Schools 
  The result of this research may include school references 
c.  Other researchers 
For future scholars who are interested in this topic, the results 
might serve as a guide for any further analysis. 
 
H. Relevance Study 
There is some past research relevant to the theme of this study 
based on numerous sources relevant to this study: 
First, Darsih, E. (2014) did a study on Indonesian EFL teachers' 
perception on the implementation of the 2013 English curriculum. The 
study was carried out using a qualitative approach. Two English 
teachers from one of Kuningan's state vocational high schools served 
as the test subjects. During the research, it was discovered that 
teachers' understanding of the 2013 English curriculum was quite 
close to the basic principles of the curriculum, that teachers lacked 
understanding of the curriculum 2013 principles and systems, and that 
teachers encountered several difficulties in implementing the 2013 
curriculum; these difficulties are similar to those encountered by 
teachers when implementing the new learning revolution in their 
classrooms. 
Second, Kurniawan (2015) did a research on the implementation of 
the 2013 curriculum in learning activity conducted by the English 
teacher of first grade at Junior High School 17 Makassar. The research 
used a descriptive qualitative approach. The study was conducted 





observation and interviews. Following the interview session, the 
researcher discovered that there are various challenges in 
implementing the 2013 curriculum. The teacher' challenges were a 
lack of time to explain things, a limitation of learning facilities, and 
the students' handbook. 
      Thirdly, research was done by RosaAnindya (2016), The teacher 
perceptions on the use of 2013 curriculum-Based teacher guidebook in 
teaching English in SMP Negri 1 Bantul. She used qualitative study 
and to get the data she used observation, questionnaire, and interview. 
The finding of her study showed that the teacher did an improvement 
in using the learning instructions stated on the teachers' guidebook of 
the 2013 curriculum. For instance, one English teacher used a video as 
the media in the teaching and learning activities, although it was not 
mentioned in the teachers' guidebook of 2013.  
In the fourth publication, Maba (2017), Teacher’s perception on 
the implementation of the assessment process in the 2013 curriculum.  
He use of a qualitative descriptive design in his research. According to 
the interactive technique, The study was carried out through interview 
observation and documentation , which was then descriptively 
analyzed. As a result of the inclusion of an attitude assessment, 
spiritual and social components, knowledge and skills components, He 
discovered that the majority of teachers believe the evaluation in the 
2013 curriculum is quite good, given the fact that it includes an 
attitude assessment, spiritual and social components, knowledge and 
skills components. Teachers encountered a variety of difficulties while 
conducting the assessment, including the limited time they had for 
observing learners social attitudes and writing the assessment results, 
which required a significant amount of time to describe the students' 
skills. Teachers also encountered difficulties when conducting the 
assessment. 
Based on the above research, the writer would really want to 
obtain the English Teacher perception on the implementation of 
curriculum 2013 at MAN 1 and SMA Muhhamdiyah 2 Bandar 
Lampung, which through an interview, observation, and 





process of implementation, strengths, and weakness of Curriculum 
2013.  
 
I. Research Methodology 
1. Research Design 
     In general, a research design is the method through which the 
researcher conducts the study. The ideal research approach will lead 
them to correctly determine the study's results. According to Creswell, 
research design may be defined as "plans and processes that the 
researcher can use alongside comprehensive techniques of data 
collecting and analysis". 
8
In another words, research design is the 
method for integrating the many components of research initiatives in 
a cohesive and coherent manner. The qualitative research method was 
used in this study. In the opinion Haris, Qualitative research is an 
effort to collect and shape the sense that exists inside and underpins all 
we do. It is also a study of the significance of a recognized 
phenomenon, an exploration, development, and systematization of its 
significance, an illuminating the meaning's depiction of a delimited 
issue or problem, and so on.
9
 
    According to Bogdan and Biglen, qualitative research is descriptive 
research in which data is gathered in the set of speech or images rather 
than statistics and results are subjective. 
10
 Data collection in the form 
of quotations may be accomplished through data documentation, field 
notes, and interviews. All of these techniques are included in 
descriptive qualitative research. in the opinion  of sukmadinata, 
descriptive qualitative research is the most common kind of study. 
The purpose of the study is to describe or exemplify existing 
phenomena-phenomena. Both of these events are the result of nature 
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or human engineering. 
11
 Here, the research design is to determine the 
English Teachers’ perception of the implementation of curriculum 
2013. To summarize, this research used a descriptive qualitative 
research. 
 
2.  Research Subject 
The goal of qualitative research is to consciously pick persons or 
places (forms or graphic content) that will best assist the researcher 
in understanding the issue and study questions. Mason defines 
sampling as the strategy of identifying, selecting, and gaining access 
to informants and data sources. The purposive sampling strategy is 
utilized in this study because it is critical to select informants who 
can supply data to answer research question. The requirements 
should include English teachers who dedicated themselves to 
implement the curriculum in 2013 and English teachers who 
attended curriculum training in 2013. Furthermore, the researcher 
selects participants because they have indicated their willingness to 
participate in the study. The informant recruited for this study is 
presumed to be capable of answering the research questions. The 
researcher identified informants in this study who are regarded to be 
informed about the implementation of the 2013 curriculum and can 
be believed. The informants are English teachers who teach and 
execute the 2013 curriculum at the two schools where the study was 
carried out. MAN 1 Bandar Lampung has three English teachers and 
SMA Muhammadiyah 2 Bandar Lampung has two English teachers. 
This study's informants include five English teachers in total. 
     The reason why choose senior high school MAN 1 and SMA 
Muhammdiyah 2 Bandar Lampung was because, in the interview 
with the English Teacher in preliminary research, several problems 
were found in the implementation of the curriculum 2013, and both 
schools have been implemented curriculum 2013. Also, both schools 
have an A accreditation. Therefore, it is expected that the schools 
have adequate experience in applying the Education and teachers 
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have their perception about the curriculum 2013. MAN 1 and SMA 
Muhammadiyah 2 Bandar Lampung has been implementing 
curriculum 2013 for a long time. Hence, the researcher wants to 
know how the English Teachers' perceptions on the implementation 
of curriculum 2013 there and the last reason why choose the two 
schools located in Kedaton and sukarame because can support the 
researcher mobility so the research can conduct effectively.  
 
3. Instrument and Data Collection Technique 
Tanzeh described data collection as a systematic and consistent 
technique for gathering the required information. The data gathering 
approach was appropriate and effective, and the researcher could 
utilize it.
12
 The researcher might use the data collecting method to 
have participants fill out an instrument while undertaking an activity 
designed to measure their answers. The following section describes 
the procedure used to collect the data for this research. 
a. Instrument 
The instrument is a device for collecting, quantifying, and 
analyzing research data. The researcher utilized a series of 
questions to interview the English teacher. This document is 
based on English teachers' perceptions of Curriculum 2013 
implementation, strengths, and weaknesses. A human instrument, 
the researcher's responsibilities include determining the subject of 
the study, selecting an informant as a source of information, 
collecting data, assessing data quality (including the quantity and 
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b. Data Collection Technique 
1. Interview 
      Pursuant to the Sugiono ,interview is two people share facts 
and ideas through also response, envolve in dialogue and 
cooperative meaning production about a certain issue.
14
 
Meanwhile, an interview, according to Hadi, may be considered 
as a form of data collecting via a question and answer procedure 




The writer conducted a semi structured interviews to get information from 
the participants' opinions on the research subject in this qualitative research.
 
An interview is a kind 
of verbal communication that is used to acquire information from a participant. An interview, 
according to Denzin, "is any verbal interaction in which one person receives information from 
another throughout the course of a face-to-face conversation."16
 Interviewing is an 
excellent strategy for data collecting, according to Sutrisno 
Hadi's "Research Methodology," which states that asking a 
question to the respondents is a good way to get information 
about one's opinion, comment, feeling, belief and motivation.
17
 
In a nutshell, an interview is a data collection method that 
entails asking questions to those who are being interviewed. 
There are many different sorts of interviews, including: 
structured interviews, semi-structured interviews, unstructured 
interviews, and non-directive interviews, among others.
18
 
      Furthermore, a semi-structured interview was utilized in this 
research because it is flexible, allowing for new questions to be 
asked during the interview as a consequence of what the 
interviewer says. Typically, the interviewer will have a 
framework of problems to look into during a semi-structured 
interview. However, the specific topic or topics that the 
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interviewer wants to explore during the interview should 
usually be thought about well. It is generally beneficial for 
interviewers to have an interview guide prepared. The 
interviewer is a high school English teacher who works at both 
institutions. After the teaching and learning process was 
completed, the interview was conducted. The total informants 
from MAN 1 Bandar Lampung amounted to three English 
teachers. Two English teachers were interviewed at the school, 
especially the teacher's room. In contrast, another one English 
teacher was interviewed online through Google Meet because 
she could not be found at school due to personal interests. 
Furthermore, the total informants from SMA Muhammadiyah 2 
Bandar Lampung amounted to two English teachers. One 
English teacher was interviewed at the school, namely in the 
teacher's room, while one more teacher was interviewed online 
via Zoom. This interview was conducted to again a spoken 
response from the participants. 
 
Table 1.1 
Interview Guidelines  
No Question Grid 
1 The questions asked about English teachers’ understanding 
of curriculum 2013 
2 The questions gather the information about English teachers’ 
perception on the implementation of curriculum 2013 in 
terms of Student-centered 
3 The questions gather the information about English teachers’ 
perception in preparing a lesson plan 
        4       The questions asked about how the English teachers’ 
perception in learning assessment.  
   5   5        The questions gather information about the strength and 
weaknesses of the curriculum 2013 in the presenc of the 






2. Observation  
               According to S. Margono, the observation method is 
defined as "the systematic recording of the symptoms that 
arise on the object research" and "the observation of the 
symptoms that appear on the object research.
19
. In the opinion 
of Hadari Nawawi, observation is the process of paying 
attention to and meticulously documenting the symptoms that 
arise on the target of the inquiry. 
20
 Symptoms as well as 
phenomena related to the problems inside this research that 
observe and scrutinized so that get results from existing 




No  Aspect to be observed 
1 Implementation of students centered in the learning 
process 
2 A lesson plan made by English teachers’ 
3          3            Assessment in the learning process   
 
3. Documentation 
       As reported by Mahmud, documentation is a data 
collection technique that is not directly addressed to the 
subject of research but through documents.
21
 A document is a 
written record whose contents are written statements compiled 
by a person or institution to test an event and valuable for the 
source of data, evidence, information, challenging to obtain 
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nature, difficult to find and provide an opportunity to further 
expand knowledge of something under investigation.  
 
4. The technique of Data Verification  
To validate the data for this research, triangulation was used. 
According to Moleong, triangulation is a data verification technique 
that employs something in the form of theory, source, and so on.
22
 
which is primarily used for reviewing or comparing data. According 
to Ary et al triangulation use of several data sources, different 
observers, or different procedures.
23
 Triangulation is a data 
verification technique that uses something.  
There are four triangulation techniques, According to Moleong, 
there are four types of triangulation: data source, methodological, 
investigator, and theoretical.
24
 Through numerous ways and sources of 
data collecting, triangulation of data sources ensures the truth 
informant. Besides interviews, researchers may utilize a written 
document, an archive, government documents, notes or personal 
writings and images. As part of this study, the researcher gathered 
data through an interview, observation, and documentation with 
English teachers at MAN 1 and SMA Muhammadiyah 2 Bandar 
Lampung while using triangulation of sources and methodological 
triangulation. 
 
5. Data Analysis 
   The data analysis will include a full explanation of teachers' 
perspectives, as well as numerous methodologies for analyzing the 
data. Thematic analysis is one of them. As stated by Braun & Clarke, 
"thematic analysis is a method that is often used for detecting, 
                                                          
22
 Moleong, Lexy. Metodologi Penelitian Kualitatif. (Bandung: PT. Remaja 
Rosdakarya: 2011),p.330 
23
 Ary, D., Jacobs, L.C., Sorensen, C., Razavieh, A. Introduction to Research in 
Education. 
( Belmont: Wadsworth, 2010)p. 498 
24






interpreting, and reporting patterns in data." Here, the researcher 
extracts data from the interview transcript and then interprets it using 
thematic analysis.
25
 in the opinion of Marks and Yardley, thematic 
analysis is the most suited method for any research aimed at eliciting 
interpretations. Data analysis has a systematic aspect as a result. If one 
subject is often mentioned, it might be linked to all of the material. 
This improves the study's "whole meaning" by providing more 
accuracy and complexity. Qualitative research requires an awareness 
of and collection of a variety of factors and data. Thematic analysis 
enables a more comprehensive knowledge of any problem.
26
 
    Hayes characterized thematic analysis as a comprehensive 
process that resulted in the researchers identifying many cross-
references between the data in the study and certain themes.
27
 The 
transcript of the interview was then coded into categories. The 
classified facts will next be examined and argumentatively explained. 
The flexibility of thematic analysis in data analysis makes it more 
ideal for assessing the data when the research's goal is to examine the 
connection among variables and to contrast various sets of evidence in 
the same study. To sum it all up, the researcher believes that after 
doing the data analysis using a theme framework, the results will be 
more organized and easier to understand as a result. 
 
J. Systematic of Discussion  
The researcher describes the study in the following structure: 
Chapter I contains the introduction, which include of title 
affirmation,  the background of the problem, focus and sub focus of 
the research,  identification of the problem,  the objective of the 
research, uses of the research, relevance study, research methodology, 
and systematic discussion. 
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Chapter II contains theories to tell the related literature of the 
research and the theories use to research the base of the research.  
Chapter III contains the general description of Curriculum and 
Curriculum 2013 and Description of Research Data.  
Chapter IV contains research analysis which include of an 
analysis of research data, research findings and discussions 






































CHAPTER II  
REVIEW OF RELATED LITERATURE 
 
A. Theory 
1. Curriculum  
a. Definition of Curriculum   
     In the opinion of Innocent, The curriculum is the program of 
Education, and it incorporates the purposes of Education. A 
curriculum contains the belief, value, attitude, skill, 
information, and everything else that Education entails. One 
would wonder how especially formal Education can take place 
without a curriculum.
28
 The curriculum is very significant in 
education for the quality of education. A curriculum, according 
to Nunan, is a collection of concepts and methods for 




     Based on Khorotulaeni, the curriculum is a collection of 
plans and regulations concerning objectives, content, learning 
material, and methods for teaching and learning that are used as 
guidance in teaching and learning to achieve educational 
goals.
30
 Curriculum not only the course but also all activities 
and experiences that become the responsibility of each school 
The curriculum is a way of defining a certain educational 
program's philosophy, goals, learning and teaching materials, 
teaching and learning style, and assessment.
31
 An educational 
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institution's curriculum establishes the skills and experiences 
that students will be able to master after completing a certain 
program of study. If a curriculum is adequately planned and 
taught, students will be equipped with specialized abilities to 
attain their bright future and get active in the development 
process. 
The curriculum strives to emphasize academic norms while 
also involving the design, measurement, and evaluation of the 
learning and teaching program. Curriculum is divided into four 
components that assist the process of learning : the purpose 
(goals and objectives), content or subject matter, method or 
learning experiences, and evaluation 
From the definition of scientist of Education telling about 
curriculum, that can be concluded, and the curriculum is part of 
Education that covers at least subject matters, students' 
activities, learning materials, school plan, learning method, and 
the last evaluation. 
 
b. Curriculum Perspectives  
        Curriculum perspectives are theories of knowledge that are 
an essential source of curriculum decisions. The educator or 
implementer should be familiar with four curricular 
perspectives: rationalism, empiricism, pragmatism, and 
existentialism. According to Mototle, these four conceptions of 
knowledge are an important source in determining the 
curriculum. Each viewpoint utilized in designing the curriculum 
will be impacted by the students, instructor, strategy and the 
curriculum by employing four views, which are rationalism, 
empiricism, pragmatism, and existentialism, as mentioned 
below: 
1. Rationalism asserts that the student is the receiver of 
knowledge, while the educator is referred to as a source of 
information of ideas, facts, and communication. Moreover, 





and the curriculum is a symbol and concept-based subject 
matter. 
2. Empiricism, in which the learner is claimed to be a 
receiver of the process, the educator is referred to as a 
demonstration of the process. Furthermore, the approach of 
teaching is examined. Curriculum is a physical world 
subject matter that is focused on the teacher. 
3. in pragmatism, a student is characterized as having 
sufficient knowledge, while the teacher is defined to as a 
researcher or director of programming. Furthermore, the 
approach is referred to as inquiry interactive problem 
solving, and the curriculum emphasizes problem solving 
conceptual topic to alter issue projects. 
4.in existentialism,The student is said to be the 
fundamental switcher in the seek for self-identity, while 
the educator is described as a facilitator of options. In 
addition, the process is often referred to as inquiry 





c.  Types of Curriculum 
      As per Bekoe, there are four types of curriculum used in 
every school, depending on its formality: formal 
curriculum, informal curriculum, hidden curriculum, and 
actual curriculum. In the following : 
1. The formal curriculum as a proposed program of goals, 
content, experiences in learning, resources  & assessment. 
In those other terms, or what students will study. It is also 
known as the formal curriculum. 
2. The informal curriculum alludes to experiences in 
learning obtained from sources other than the official 
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classroom, such as family, classmates, the media, and the 
community. Teachers might not conform to the stated 
conventional curriculum but may integrate extra 
information gained from those other sources. 
3. The actual curriculum is the total of what teachers and 
students teach from official and informal curriculum. The 
curriculum refers to both written and unwritten syllabuses 
from which students encounter learning experiences. 
Learning experiences can be selected from other sources 
rather than the prescribed, official and formal syllabuses 
4. Hidden curriculum refers to the unwritten, unofficial, and 
often unintended lessons, values, and perspectives students 
learn in school. In other words, hidden curriculum as the 
nonacademic but educationally significant component of 





d. The History of Curriculum in Indonesia 
       The Development of Curriculum in Indonesia, The 
evolution of the curriculum reflects the historical history of 
education in Indonesia. As previously said, curriculum reform 
is a natural result of altering the The governing system, as 
well as the societal, cultural, economical, and scientific 
systems. The national curriculum for education  was revised 
in 1947, 1952, 1968,1964, 1975, 1984, 1994, 2004, 2006, and 
2013. The Pancasila and 1945 Constitution serve as the 
foundation for the whole national curriculum, stressing 
elementary education objectives & implementation 
approaches. 
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1. The curriculum 1947 (a Subject Plan 1947) is Indonesia's 
first curriculum after an independent day.curriculum was 
separated in three sections: class, contact hour every week, 
and instructional materials, this is based on Hien,The 
curriculum was created to take the role of the Dutch school 




2. Unraveling Subject Plans 1952 was an update to the 
curriculum in Indonesia in 1952. The 1952 curriculum led 
to the curriculum of the national education system in which 
every lesson plan must consider the content of the subjects 
connected to everyday life. It was outlined in five columns: 
Class, Number of Contact Hours per week, Topic, Lesson, 
and remark. 
3.  The Indonesian government revamped the national 
educational system in 1964. The Education Plan 1964 was 
the name of the learning program, and it was centered on 
Pancawardhana. Tilaar described Pancawardhana as an 
educational philosophy that includes ideas for building 
patriotism with a national, international, or religious focus. 




4. In 1968, the following curriculum was developed 
(curriculum 1968). The political shift influenced the 
curricular transition from the Old towards the New Order. 
The educational basis, goals, and materials were revised, as 
were basic viewpoints and conceptions. The education 
basis was Pancasila, and the goal was to develop 
Indonesians who applied the Pancasila spirit. The purpose 
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of Education was to establish the students' morals and 
attitude, as well as to diligently improve the students' 
brains and talents, and to grow the students' physically.   
5. Through 1975, the curriculum was designed to improve the 
quality of Indonesian national academic accomplishment, 
and it was purposed in such a way that The teacher needs 
to acknowledge the students' objectives in learning a 
certain piece of knowledge science, and skill 
(goal/objective oriented). The curriculum was developed 
on the ideology of structuralism, which was interwoven 
throughout. Behavior psychology, which emphasized the 
stimulus-response link and training, affected it (drill). 
6. The curriculum 1984 was designed in 1984 to correct the 
curriculum 1975. The former curriculum was deemed 
incompatible with community requirements as well as 
scientific and technological expectations. The structural 
method used in the curriculum in 1975 had not yet been 
effective, particularly in terms of the students' requirement 
for communicative skills. The curriculum 1984 is focused 
on instructional objectives, and classroom learning must be 
useful and practical. To develop students' communicative 
ability, the teaching strategy were student centered using 
an active learning system (CBSA). 
7. In 1994, This curriculum used an impactful approach to 
learning, a communicative language teaching, and the 
learning time structure had been switched throughout the 
semester towards the the system of quarters. Furthermore, 
there were certain complications during curriculum 
implementation since there were too many techniques to be 
orientated, too many disciplines, and too much content of 
each issue. 
8. In 2004, competency-based education, or K.B.K., was 
established. It consists of three major components: 





assessment, and developing the learning process, which is 
seen as an implementer's authority area. 
9. By 2006, the Indonesian Ministry of Education 
implemented the (KTSP). The national government 
establishes criteria and necessary capabilities. In this 
instance, however, the school teachers are necessary to 
construct in the format of a curriculum and evaluation, in 
line with  needs of the school and the region. 
10. Finally, in 2013, the Indonesian government 
implemented the curriculum. The 2013 curriculum's major 
focus is to generate productive, creative, inventive, and 
successful Indonesians through the monitoring attitudes, 
abilities, and integrated understanding. The Teacher is 
necessary in this curriculum to professionally develop an 
affective and effective learning environment, organize 
learning, pick the proper learning strategy, decide learning 
procedure and the construction of efficient competences, 
and establish learning process success criteria. 
 
2. Curriculum 2013 
a. Definition of Curriculum 2013  
     Following the Ministry of Education and Culture 
Curriculum 2013, that had been in effect since 2013 and 
focuses on developing certain abilities in learners or students, 
the curriculum has been implemented throughout Indonesia 
since 2013.
36
  In this curriculum, learning activities need to be 
directed to help students master at least a minimum level of 
competence so that the students can achieve the goals that have 
been set. 
  As stated by Mulyasa,  the goal of Curriculum 2013 is to 
equip Indonesians to live as humans and citizens who believe 
in themselves, are practical, creative, ingenious, and 
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productive, and can contribute to society, country, state, and 
global culture.
37
 It may be argued that the objective of 
education is to provide the basis for students' ability to be 
humane in the future. In other sense ,every student must be 
given the same opportunity to achieve learning process 
objectives based on their skill. Curriculum 2013 addresses 
numerous learning methods, integrating learning through 
doing, integrated learning of information, skill, & attitude, and 
scientific learning, according to the Ministry of Education and 
Culture.
38
 Moreover, the government anticipates that the 2013 
curriculum will generate a productive, creative, and inventive 
person in terms of both learning and innovation. 
 
b. The Characteristic of Curriculum 2013 
  According to Regulation of the Minister of Education and 
Culture Number 59 of 2014, there are several characteristics 
from the curriculum 2013 which is different from the 
previous curriculum. The characteristics of the curriculum 
are: 
1. Developing a balance between spiritual and social 
attitudes, knowledge, and skills and applying them in 
various situations in the school and community. 
2. The school represents a part of society that gives a 
learning experience where a learning participant uses what 
has been studied at school to society and exploit culture as a 
source of learning. 
3. Provide sufficient flexibility to develop the attitudes, 
knowledge, and skills and apply them in various situations 
in schools and communities. 
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4. The competence is expressed in the core competence of 
class, and it further specified categories in essential 
competency subject 
5. The fundamental competencies and learning processes 
were developed to achieve the stated core competencies 
based on accumulative principle, reinforced, and enriched 
inter-subject and education steps. The scientific appro 
teaching-learning process consists of observing, 
questioning, experimenting, associating, and 
communicating as provided by curriculum 2013 should be 
done in the teaching-learning process consisting of 




   It is possible to draw the conclusion that characteristics of 
curriculum 2013 is The stabilize of spiritual and social 
attitudes, knowledge, as well as skills, and their application 
in various contexts in schools and communities; life-based 
learning to student centered teaching methods and the 
Teacher as just a facilitator such as competence is presented 
in the form of core competencies that are further detailed in 
the subject's basic competencies with authentic assessmnet 
and scientific approach. 
 
c. The Implementation of Curriculum 2013 
     Implementation is a process of applying ideas, concepts, 
policies, or innovations in practical actions to effect changes 
in knowledge, skills, values, and attitudes.. The Oxford 
Advanced Learner's Dictionary defines implementation as 
"putting anything into action." Curriculum implementation 
can alternatively be described as the actualization of a written 
curriculum in the context of learning. This is consistent with 
Miller and Seller said in certain circumstances, 
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implementation has been identified with the instruction.
40
 
According to the definitions above, the word implementation 
refers to the activity, action, endeavor, or system mechanism. 
The term "mechanism" indicates that the implementation is 
more than simply an activity, but one that is planned and 
completed in accordance with particular rules in order to 
fulfill the action's goals. As stated by syafrudin the 
implementation does not stand alone, but it is influenced by 
the object, in this case, is the curriculum.
41
 
      Additionally, Hasan mentions eight standards: a 
competence standard for outcomes, a content standard, a 
process standard, as well as an assessment standard, which are 
all directly connected to curriculum development; and 
facilities standard, management standard, library standard, and 
teacher standard, which are all directly related to curriculum 
implementation. Additionally, the variables that impact and 
determine the effective implementation of the 2013 
curriculum stem from the dedication of all parties involved 




     One of the determining factors in the implementation of 
the 2013 curriculum is the Teacher or the implementer. 
However ideal the curriculum is, without supported by the 
Teacher's ability to implement it, it will not be meaningful as 
an instrumental input in achieving the goals of Education. To 
sum up, the implementation of curriculum 2013 is a 
systematic process of applying an idea or concept of 
curriculum 2013, one of the government's efforts to resolve 
the various problems faced by the world of Education today. 
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3. Teacher's perception on the implementation of Curriculum 
2013 
a. Definition of Perception 
     Thus according Bernhardt, the term "perception" leads to the 
terms "observation" and "opinion," which have definitions, that 
includes a mental opinion, judgment, or evaluation generated 
about a certain issue, as well as a belief stronger than an impact 
but still less than positive knowledge, a widely held view, a 
formal expression of judgment or advice, and an assessment one 
holds as true.
43
 Perception is something that we have set in our 
minds to influence every action we take. Perception can also be 
said to be a process that has been established and easily 
understood to produce a good response. As Tubbs and Moss put 
it, "perception is an active process in which an individual 
selectively observes, organizes, and interprets his or her 
experiences." The perceiver's interpretations are founded on his 




b. Types of perceptions  
      There are five categories of perception, according to 
Slameto. The following are the five categories of people. 
1. Self-perception 
Self-perception is based on self-esteem, self-concept, and 
self-efficacy. It means that the perception occurs based on the 
individual mind (intrinsic). For example, someone who has 
good self-esteem or good self-confidence may have a good 
perception too toward speaking subject that asks him/her to 
talk in front of people 
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2. Environmental perception 
Environmental perception is a perception that is formed 
based on the context in which the information is received. Its 
example is the perception given by someone or a Group 
toward the effectiveness of using drama in developing 
speaking ability. The data used to get the perception is based 
on the context where that situation is applied. 
3. Learned perception 
Learned perception is that is formed around personality, 
culture, and habit. For instance, a student who used to learn in 
the eastern atmosphere can give a negative perception toward 
the learning style of the western students who mostly raise 
their left hand to answer the Teacher's question. 
4. Physical perception 
Physical perception is a perception that is tangible—for 
example, how the eyes see and the brain processes. In order 
words, physical perception is related to the physical activity 
that can be measured. 
5. Cultural perception 
 Cultural perception is the most significant perception, and this 
is different from one city to another, such as people's 
perception of the importance of English at the elementary 
level. The perception about this one can be different from a 
town or place to others.
45
 
     According to the explanation, five categories of perception 
exist such as perception of self, environmental, learned, 
physical, and cultural. These categories are divided according 
to the origin of the perception. so, the types of perception may 
be regarded as a result of where the stimulus originates from 
in that sequence to form the perception itself. 
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c. Teachers’ perception on the implementation of curriculum 
2013 
     Teachers, as stated to Konokman, should be well-versed in 
the goals, topics, teaching methods and techniques, and 
assessment approaches, and employ them throughout the 
learning and also leaching processes to meet the present 
curriculum's needs.
46
 After gaining a thorough understanding of 
the curriculum's components, implementers must develop 
strategies based on their observations that will assist them in 
planning the curriculum's implementation and resolving many 
issues that may arise during implementation. Teacher 
perception refers to the teachers' views or mental pictures about 
their students and the learning environment as a result of their 
prior knowledge and  practical experiences.
47
 These 
experiences might involve their traditions, educations, works, 
cultures, or communities. The main focus of teacher perception 
in this study is implementing the curriculum 2013 into their 
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